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I. INTRODUCTION " . ' ' 

^- Ab out th o Insj dfc/Out PrograTn ^ ' . 

The Inside/Out prograin (National Ihstructional Television, 1973) 
is a sdrieS'Of health education films based on *tho ceritral idea that' 

^ affective oduqation = -tra ining in dealing xhth. interpersonal and situa- 
tionai problenis--is importarit to children's devolopniGnt . Emotional ■ 
well 'being is considered by the authors to be as important to Q.ne*s ^ 
general health as personal hygiene. In" aUl, there are thirty films 
dealiog with various life problems that are commonly faced by today »s 

^children, - / * ^ ^ / 

■ ' ' ^ ■ ; %^ ' . 

^Jbe program was designed for use priTiiarily iwi'th children aged > 
^ eight to ten years.. The films, were intended, to be highly interesting 
to youngsters and were left ■'dpen~ended*7, without a conclusion. ' These 
features are intended to Stimulate viewer discussion about the problems 
encountered by the children, in the films, '^fhe teacher functions as a. 
discussion leader in exploring the chi^t^en's feelings abput the problems 
presented in the films and aiding their students to arrive at their own 
solutions to these problems. Tba, stated^ goals ofNthe program are to 
help ^^children to understand and thus cope with pi^blems of llVing^ to ' 
develop a persoially effective life-style, and to more effectively 
communicate with others^" , * - . 

B. Purpo se of the Evaluation . ' 

While these program objectives are worthy, they pose* difficulty for 

"... ^ . ^ . i 

ovaluatjon because of their jeneraFity ar^d. vagueness , jThe effectiveness 

of thev series, its ^outcome, is based both on tlie film and the teacher *s"" 

skill in conducting discussions and in developing complementary activities 

In order to isolate, the program^s specific effects on children it would 



have been^^noco^sary to. compnro groups v^ho parci cM patotL in the prog,ram 
with thoso who did not. As the major purpo.so of tho evaluation was to 
provide information about the program. as UHed in the Bartholomow County. 
School Syntem and due to the fact that most teachers voluntarily elected- 
to use the films, there was no opportunity to collect such information. 

For this reason we restricted^ the study to- determi nlng ^the use and 
impact of the Inside/Out scries as a part of the total curriculum. We 
roasoned that students' attitudes towards school, towards themselves^ 
and others in classrooms where teachers volunteered to use the films 
and to participate in the ova luat ion ^should remain stable or improve 
over the course of the school, year . Further ^ we .decided to collect . 
data'on the immediate effects of ^the film series on teacher and pupil 
behavior-and to contrast those effects with behaviour's in otlfer school 
activities. Finally, we felt that the value of the program should be 
assessed by, people whoae li^ves were affected Iry it. The objectives of 
the evaluat i^n J * th4n , w^re : 

(1) to^ evaluate, the attitudinal status of the children in the ^ 

_ % . ■ ■ 

classrooms receiving the pi^ogram over the school year; 
C2} to assess the immediate effects of t'nio Insld-e/Out films 



on teacher and pupil behavior during the discussion^ after 

- . * ' - ^ ' . ,- , * 

^ , the film and as contrasted with, Rehavior in other classroom 

. / ■ . 

activities ; ^ 

(S) to^^'xietermine the value of ihe program from info'^mation 

supplied by the teachers^ students^ and parents. % 
.The evaluation was conducted during the 1974 = 1975 sc^ol year, . 

a 'Col lected. information ilsing parent questionnairtes, studen^ attitudinal 

t * ■ »^ " . ■' * ..... ' ' ' ■ 



measures, student questionnaires, tcachor intcrviows and questionnaires, 
4ind classroom observations, ' ' , . ' 



/ 



? 
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TI. EVALUATION PROCnDllRES ' 

^, Population 

•We collected evaluation data primarily from 37 classrooms in 
the Bartholomew County School System. Inifially, 40 teachers were 
rancidnily selected from a larger pool of approximately 75 volunteers 

to participate in the study, Information was taken frfim ''open^' 

/ 

traditional, rural ^ and suburban classroonis. EUght fourths-grade ^ 
eleven fifth -grade, and nine sixth^ grade traditional class^rooms 
wore used in the study. One combined fourth and fifth-grad© and 
eight combined fifth and sixth-grade -'open" classes were-a-M6" 
included. The target classrooms were located in rural and suburban 
schools. Among the maiie elementary student Sj 109 wyro in the fourth 
grade, 16S were in grade five, and 119 were in the sixth, with 12 in 
the combined fourth and fifth-gradr classes and 124 in tlie combined 
fi^th and sixth-grade classes.^ One hundred-fourteen girls were in 
grade fourj 171 in the fifth grades and 93 in grade six, with 12 in 
the fourth/fifth '*open'' classrooms and 118 in the fifth/sixth combined 
classrooms. In all, 1056 children were included--548' boys and 508 
girls. These students were predominately Caucasian and from middle- 

* . i 

class backgrounds* ^ ^ 

B, Measures _and Dat_a Collection Procedures^ . . -..^^^^^^^ 

(1) Parent Information 

Five students within each of the participating classrooms were 
randomly selected and giveri parent questionnaires to be taken home for 
completion. This four-item measure was developed as a means for parents 
to rate the value of the program and the extent to which they had taken 



the' opportunity to view the fHms made available by the school systcnK 
One hundred^ eight y-fiVG such quest innnairos were distiMbuted, A copy 
of this measure is included in Appoiidix A* 
(2) Student InfoTnuit ion 

f^^^ Student at titude measure. To asBess poHsible changes* in 
student a.ty^fitladeH over the school year, we tested each student within 
the volunteer classrooms , both during the fall and spring of tlie 1974-^75 
school year, A general personality inventory, "About You and Your 
I'rionds" (Agard § Kaufmans 1974) ^ was administered by the teadhers [see 
Appendix Bl . The inventory measures four distinct areas of children's 
attitudes: isolation and anxiety, misbehavior, academic competence, 
and *school enthusiasm. 

The isplation-^anxiety scale' deals with a child's feelings about 
perceived isolation^ from hi^s classmates and classroom activities. The 
seca.rid factor, misbehavior, is composed of straightforward questions 
about a, child's behavior in school, i.e., the amount of conflict he 
identifies between authority figures and classmates. Academic compe- 
tence ^ the third scale, questioned the students about how well they 
rated their academic ability in comparison to their peers. Finally, 
enthusiasm was measured by items asking the^ children whether they liked 
school and i'f it was interesting and fun. The attitude survey was given 
to all stu'dents in the ^volunteer classrooms at the first of the year 
fOctoher) ajid again in tfie next to last week of school, (May) . 

.(b) Student questionnaire. Students were asked to evaluate the. 
prografn. They were given a six-^item ques.t ionnaire concerning the pro-- 
gram and to answer *'yes" or "no" to the items read to them by 
tneir reachers / We used this mefisure to determine how well the students 
ILkcd.the film serio-Sj and whether they perceived any changes in their 



abi litv to cope with their individual problonus as a result of their 
Dxperiences, A copy of this instrumeTit may be reviewed in Appendix C. 
f3) Teacher rnfox^mation 

(a) Filin use data yrQCord.. Participating teachers wore asked to 
subniit a record of film use each week. On this sheot the tDnchers 
^ ratfed each film for its ability. to stimulate ^student discuss igru.and ' 

then listed the activities that they used for each of the plnis. This 

. e ^ ^ ./ ' 

forni supplied us with both a record of the, frequency ofAise of each - 

/. "" 

film and the teacher's evaluation of their effectiveness. 

^ ih) Teacher intervi cws . After the pTOgrani. was over, in the last ' 
week of school , teachers were asked to_givo^-their perceptions regarding 
the prograni. Eight teachers ^ selected randonily from among the volunteers, 
were interviewed. This activity was intended, to elicit teachers' 
observation^ about the value of the prograin and its effects on children 
and teachers. The specific quest ! ons asked may be revle\^ed in Appendix 

fc] Teacher guestjojin^aii^'. We asked all fourth, fifth and sixthr 
grade teachers who showed the films to complete a 'post -program question- 
naire- This Instrument included fourtfeen Statements about the effects 
of the films on teachers and studeTits.. Teachers read each. Item and 
selected the degree that tkey agreed or cjisagreed with it on a five-- ^ 
,po*lnt scale. The Tekainder of the items qiiestioned the teacheTs about 
thc^rr use of post-film actlvitioSi roquest^ed_^..^ie^^^ec^ for 



r, 
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continuing or discontiiiuing the prograni, and ^asked them to recommend 
the nppTopriate grade levcis for film use. Two pther questions requested 
teachers to state v/hnt they liked and disliked about the film series. 



1 ^* 



« s * 

Firinlly, we asl^od them to rnte t lie fiDm series a lis^ appos it© 

adjectiv'es. A c^py^ of^tho entire quest i onnal ro is i^ciuid^d in'/ppondix 

' r4) Cjagsroom^ jTT_teriictjon^ Jnff^ , , ' j' 

The Florida <:ilinatc and Control System CI'I^ACCS)- wa^ usocl to collect 
observ^it lonal dat^ In xhe Q^lassrconi (SoaT % SoaXj 1973)^ llii s instru^ 
ment yielded infoTination on rHe aii£cctlvc cllniapc of th^ individual 
,c,la.ssrooins, the tOiicHer coiitrol rpqaired in th^ c Ijfis sroom, 

the quiUity of affective or ejnotloniil exyre^^a^n oJ botH t cac liors and 

pupils r^and th©aev&.l of togichcr cDDtt^ol of the suT^ject inattDT. By. 

-/ \ 

direct observation, ratet^s do^ermincd ho^v iniicli roach©rs rDSorted to 

rostrictiv^^ heHnyioral contTol saiiJ tKci t pupils' Tespoi^se^ t^o'.theni, 

^ % ^ ... 

In a 11^ s&vori factors oh the PtACCS were used; fl) ^Di sorder 
and^Pupil N0pt ivc A. ffect vs. Qrdorly ClassTOoiii; " (2) '^^Geritl < Control 
in a Wc^rm flimatcv" (3) *'Work wtth^^^jic^r vs. WoTk Iflt hout noacher;'' 
f4) "Strong CoDtrol with Covg,t^ Pupn Resii^tance vs. Or-deirl>r CiasH-^^ 
rooin;'V(S] *'Pujl I^Ptipi 1 SuppOTtive BeTiaviDaS'' C6) '*^ea^cher >\ttention, 
i-n a *No Choic^-^ Scttiag;" and (7) 'Task Rerated Mo\^^ine^it in a Fosl-- 
fi vo ClimeitG J' . 

Fti-ctpr one niG-asurG s the degrep of pupils^' sp#ial 3y dnappropTifite 
and negative afrfoct* Siich studont behavior speakiirig out of twn, 
tea/lngj fault binding, and disobeying dl rec^ ions are coded by oliscrvcrs 
as G3<^mples of di*3ordur and negat Ivcr affcct. fhifi derncarior is contrasted 
to that of an orda rly c l/LsHrcorri w itli pupi -Is ob^jng directions, tihow^ 

\Vi%^ interost^ an| liPinii jigrQcnble and coapcMtive. 

^ ^ ... _ _ . 

I'actor^two^ "Centlc Control. In a WnrTii [ClassrDomJ Ctimnt^''^ detect 5i 

the degTco of poBlll\/^a teacher and pupil intoriictlpiiH ^ Botli teachers 



and children In this classTdom atmosphero show cpnsideration, are cooper- 
ative , positive j and happy. ' * 

Faoior three measures the degree of teachor supervisloil present in 
the clas^^om. ' '*Work with the Teacher'^ refers to seat work'j group's, and 
other ,clasiroom experieTices with the teacher present . ''Work without the 
Teacher" refors to pla>fing/ having full groups, and seat work in which* 
•the teacher is not directly involved. " 

Factor four gauges how much teachers must use strong controls , such 
C ^ ^ ^ . : ^ 

as sharp tones, threats, criticilsni, redirection of activities, and other 

negtitiv'e behaviors, to control their students'. ^^Stronf Control with 
Covert Pupil Resistance vs. Orderly Classroom" also relates to the pupils* 
reactions to these controls, such as disobediences resistance , and 
'attention-getting behaviors. ■ _ " 

"Pupil -Pupir Supportive Behavior,'' factor five, is concerned with the 
amount varidus pupils cooperate with and help their clasamates, Positive 
in terpersona^l^ verbal remarks are also considered as pupi 1 3^ support ive . 

under a specific assignment 
was scored as an exaniple of Factor six, "Teacher Attention in a ^No- 
Choice ' Setting." Under situations in which students had free or limited 
choice in. selecting their activities, teacher attention was not regiKtared 
'by obseryers. Factor six, then, 'measures the amount of support supplied 



Teacher at"€ention to students while 




"by teachers whci childxen .Were given assigned tasftj 

Factor seven^ "Task -Related Moveinent in a Positive Climate,*' measures 
the amount of work-related activity that teachers and children dl splay 

s 

in the 'classroom, One ,pupil helping another, the teacher giving Individ-^ 
ua,! attention, arid positive pupil nonverbal bchavidr are some behavioral 
□ xamplos of this factor. * . 



IIT. RESULTS ■ 

The results from the present evaluation Mro summarized below, 

iVhile zhey represent a' comprehensive' analysis of infoTmat ion taken from 

various sources J it shoulcl be cautioned that the samples used were * 

u 

biased. Most of the data from parent students, and obscrvatioii'. were- 
taken from classrooms in whi'ch the teachers had volunteered. Not air- 
of the results to follow, then^ should be interpreted as those takpn ■ 
from a representative sampling of teachers, / 
A . RGsuIts froni ParBtit Data , / ♦ = 

Of the 185 questronnaires sent to parentSj 116 (63%) were returned. 
Seventy-one percent of the parents returning the questionnaire had not 
' watched any of the films made available for vievving^, Eighteen percent 
saw one to five fdlms whi le only seven porcont saw fivo *or more films. 
Thus only cttout 25 percent of the parents sampled had firsthand, infor--" 
inatlon to ev-aluate the films, 

VIq asked parents to rate the value of tho films on a five-point 
scale based on their experience in viewing the films. While only a 
minority actually admitted seeing the films-^ a majority of parent s^ 
(55%) felt they were qualified to judge their value. The' results 
nppeaT in Figure 1. 

As can be seen in Figure 1, the results suggest generally favorable, 
parent attitudes toward the filTns. Thirty-five percent of the parents 
nave the films positive ratings w)iilc 3 percent gave them negative 'ratings 
Based on their viewing experience, thehj parents generally tended to 
rate the films* value favorably. 
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Figure 1 . 
Parent evaluation of films based on viewing alone. N-116 
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The second item on the parent questionnaire dealt with the amount 
of time spent between parents and their childr^^in discussing the films. 
With 106 of 116^parents responding, most (64%) sampled had talked with 
their children about thb ' seri^e^^ More parents did not discuss the films 
(15%) at all thafi those who talked **a great dear' (11%] about the films 
with their children. There wasj therefore, a majority of parents pre- 
sumedj.y qualified to give a fair-minded evaluation of the pr^ogram's value, 

.::In the- final item of the questionnaire we asked parents to rate the 
everall value of the films", basing their judgments ori' information from 
the preceding questionnaire items, The results of this item are shown 
in Figure 2 . ' * ■ 

Only a little over five percent of the parents sampled felt that 
,the Inside/Out program was of little value. While 18 percent did not 
^respond to the question ^fid 37 percent were undecided as to the program's 
value, it can be seeh that a si zeable percentage" l-f 35%,) .felt that the 
progra'm was of valu^,. , Those results "4iidicate that the Inside/Out program 

\ 

was favorably appraised by parents based on their contac;^: with the program 

-. The interpretation of this information should be approached with 
caution. Although the sample size was certainly large' enough and was 
taken systematically, there^ were few parents who were able to view enough 
films to make a sound judgment regarding their quality. Despite this, 
many more parents rated the series than had actually viewed the films. 
An estimated 26 percent of the parents who reportedly had not seen the ^ 
films actually made judgments on their quality. Perhaps the best inter- 
pretation of parents' attitudes toward the program is that they were 
neutral to favorable. ■ ■ 
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Figure 2 



Parent evaluation of films based on viewing and talks with children* N^116. 



B. Results^ from Studo jit Data ". . ' - - ^ , W > 

C 1 ) Stiid ent Questionnaires ' . , * . 

Within the 37. participating classrooms, 1005 students completed the 
questionnaire. Almost Lill of the students answerod every question. The^ 
percontage of students answering "yes" varied from about €0 to 95 per- 
cent , suggesting that most stiidents were weighing each question before 
nnsworing, not simply responding rotely. The discussion to follo.w des- ^ 
cribes the results according to each item in the questionnaire* These 

results ,are summarized in Table-lv— . . 

The first item asked the student s^rfrether or tiot they liked the 
Inside/Out films. Mogt^'tW. bTJanswered j^sitively. Q^ly 5.9 percent 
did ^not like the films* These results indicate that^ aniomg the students 
.sampled, the^ program was overwhelmingly popular, ^ ^ 

Two questions dealt with student preferences for the post-fllifl 
di scussions *and activities. Eighty percent'said they liked the dis- 
cussions while 19.1 percent did not like them. As for the activities 
which followed the diacussions, student reaction was about the same : 
80*4 percent were posit ivo ahout them while 18 .5 percent expressed disTike, 

Ifhen we asked them whether they, thought other children shouid'view^ 
the films J 95.3 percent of the students agreed while only 4.2 percent 
disagreed.,^ In contrast, the porcentage dropped when we asked the children 
if they would like to see the films ag&in: 84.1 pertent said they would 
15*2 percent did not want to see them another time. The student then,, not 
only felt that the fJlms should be shom .to other children, but that 
they themselves favored seeing the se:^ies again. ^ 



Iteni 



j 



Description 



1. liked films? 



2, liked discussions? 



3. liked activities? 



'Yes . No' 



4. think others' should see' the fijms? 



5, would like to see again? 



6. think of problem alternatives? , ■< ^ 



80.0 



80.4 



9 5, "3 



94 . 1 



^85.0 



3.9 



19.1 



18. 



4.2 



15.2 



13.8. 



Table' 1, 

4 



Percent distribution oei^esponses to post-program student 
questionnaire, N=1005 students. 
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A prime objective of the Tnsitle/Dut program isjt^ help a child to 
deal with problem situations as they nrip., 4Vc askad* studfents if* the ^ 
program niade them think of other ways- oft hanci 1 Kng ,problonis , Agai^,n. a 

' £ . ' ' ^ ' ■ * - - 

largo majority (85%) folt the program did ihako th^m think of otjier paths 
of action: H6wever;13^8 percent did not foel the pTbgraiii met this'^goal. 

Tn summary^, studerits enthusiasticaj.lvf^ approved of the Ijiside/Out 
.progrrinij Including the discussioiis ,and..^act; ijVities . ^ A substmntial 'majOT- 
! ty rccommendod the fll%H for other children and m^it felt they Would 



li-kc'to SCO the films again.^ A Tpaforjty also felt that jthe program ' 
helped tlfom thinl^' of [Llternat ive \y^rys of dealing with problem situations. 

: ^ . . " V ' 

(2) Student Aftitudo Scale* ' ^ - 

The results From the initial student attitude scales 'conipared with 

' - . ^ ' ^ — . 

thq^sc.tpken after completioQ of the program Mveal that there was little 
change on any of the factors ovet thC year ; On- the IsQ^^t^on and Anxiety 
subscala, students saoreci an -average i(|^61 on the pretest and an'^iveragi 
'10. 55- on the posttestT On the TTi(sbehavior factor, students produc 
mean of^.3S^at the* first of the year^tind showed only a slight drop 
the end^f the year, to a meari :of 7 . 20^. The Academic Coinpetenc^ Tactor 
>^ieldcd similar rcsul^r , the . strident s ' averagO' score at the^first of' 
the" year (12 . 29) %as not* significantly. different from the\final resuJta , 
(1 2 . 22) Nor was there any difference noted between student's pre and 
post av.eraee scores on the SehooT Enthusiasm .fact^or. Students initially, 
produced'ea mean ^of 6.15 compaTed^ with 6 . 20 on the flnaP observation. ^' ^ 

Thes'e Vindings.^ inkicate that^ the students, in general showed no 
change in their feelings of isolation tod 'anxiety from the first of the 
year to the end - Also, their perceptions -of tHeir misbehavior showed no 




( • ^ . \ ' ^ 

changes between .pre- and posttests, Noi%were riny differejices observed 

. \ ' ' ^ • . - ~ . ' 

between feelings academic competenc)^ arrigng .sfudonts frdm^the first 

to the last test, Finally^ althdueJf there was a slight ijnprovenient irt' 

school^ enthusiasin^ witnessed, thi^ ^was not signif i'cant . * The net effect 



of the total classrooTTi experience, ^ of which the Tnside/Out propram was 
a part, then, is that students' attitudes were largely unchanged over, 

■ the year, ■ v ^ 

- - - . ^ ... . 

Results from .Teacher vData , \ ' 

(1) Tmicher^s Frequent Film Use and Ratings ' '\ - * ^ ^ ^ 

Eath week .we asked the volunteer teachers to submit a record^ of 
film wse ajid to :)r^e the flliDs on their capacity for generating student 
discussion. This provided a gauge for not only^the popularity of each 
€iim , among teachers but also thciy* opinion on the effectiveness of ^eacH 
individual film. The,se results are summarized in Table 2, 

The teachers rated the films on a scale, from one to five/ The 

riumbeK^l on the .questionnaire corresDonded to the statement; '^stimulated 

' ^ . ' y K . - ■ ■ ' 

" ■ » ■ 

a great do-al of' discussion. " The number ^5 was paired with the statement : 
"did not sfimuljite discussion." Films with ratings under two, for example 
are those with which the^ teachers observed a large degree of discussion 
among their students. , Films' with rating*"/*over three were thos'e regarded 
by teachers as not stim'ulating student interaction. By reviewing Table 
2, it. is apparent that the teachers thought that' almost,,^!! of the filmn ' 
aided pupil discussion. Three films stand out as highest in this quality: 
"Bully," "Buy and Buy,"; and "Can I Help," On the other hand, the three 
films rated lowest by our teachers in ^facilitating pupil discussion were: 
"A S^nse of Joy," "You Belong," and "In My Memory," 



t 

ft 





FILM ^ 


Frequen^cy of 


Average 






■ . ^ 


Fil'n Use 




Rating 






f . 




' ' i.. 


Bocaujc^It's 'Fun 


«3 i. 




* 2 




2. 


Brothers and' Sisters' 


24 




1 , 7 




3. 


Bully 


^1 




1.6 




4. 


But Names Will Never Hurt? 


DO 








S. 


But The/^!ight Laugh 


25 




2,2 




6. 


Buy and Buy* 




.1,0 




7. 


Can Do/Can *t Do 


1 Q 


V 






8. 


Can I IIdIp? i 






. 1 t 
* 1% 3 




■ 9. 


Donna (Leami^ig to be Youts 


24 




• 1 n 




10, 


Gttting Uven 


25 




4 , / 




U. 


Ilome SwWt Home - 






2 , 3 
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How Do You Show ' 






2, 6 




13. 


I Dare You 






^ > ^ 




14. 


I iVant To ' . 






^ c 




is. 


Jaff's Company - 






*5 n 
i . U 




16. 


Just Joking 


24 








17. 


Just One 'Place"" 


21 




2.1 




18. ' 

9. 


Living With Love ' , 
Lost is^ a Feeling 


" . 22 . 

20 • ^ 




• 2.S 
2v2 




20.- 


Love Susan 


20 




2.5 




31. 


Must I/May I ' 


16 




2.5 




22. 


.A Sense of Joy 


20 




2.7 




23. 


Someone Special^ 


24 




2.2 




24'. 


Strong, .Feelings ' ' 


19 . 




2.6 




2S. . 


Travelin' Shoes ^ ■ 


20 




2.3 




26, 


When is' Help : ^ . ^ 


■, 18 




2.2 




27, 


Yes, I Can 


' 17 




2.6 




2a. 


You Belong ' ^ 


', 14 




- 2.9 




29. 




' 18 




2.1 • 




30. 


in 'My Memory 


" '' 7 


it ^ ' 1 


• 3.1 





Table. 2. ' > ' 

Frequency lof film i^e and ^teacher jratings of capacity of films to atimulata 
st^(^ent discussion. I - '''stimulated, a great deal of discussion'' ; 5 - "did not 
stimulate^ discussion", » ' 



The teaclters cused most of the films in the series* The median 
number of films shown by eft^ toacher was 22 out of a possible thirty. 
As can be scon in Table 2, some films, ^'Bully,*' ''Buy and Buy/' "Can\ 
T Help,'* and -'In My Memorf,'' were ^ shown much loss than others. Two 
filmSj ^'Because It's FunV' and ''But Nanies Will Never Hurt," were much 
more popular among teachers than others. As there is no information, 
bearing 'On the reaHOn for their selecting certain films for showing* 
or the availability, of them^ an explanation cannot br offered as to 
why some films were, shown much less frequently than others, Inter-^ 
cstingly, one oi^the films, "Break-up," which was not -Incruded on the 
regularly, scheduled list was shown 18 times. Films may have been 
selected by teachers on a "word of mouth'' basis or by recommendations 
from other teachers , but there is no way of verifying this, 
(2) Teachor St r u ct Ur ed ^In t e r v i e ws ^ ^ 1' 

Bight randbmly selected teachers were interviewed at the end of 
the series to tap their views about the various aspects of the series. 
We will summarize their reaction below under each of the interview 
questions. . - ^ 

(1) "How succcssf uldo you feel the pro gram was in meeting 
i t s ob j e ct j ye s^ _o f i n vo 1 vem ent o f th e j ea rner^, conrniun-- 
i cat ion skills and interaction s with Qther^ an d in 
toaehlng mont a l health , " 
In answer to this question, five teachers felt-sthat it was fairly 
successful while three thought it was highly successful. Most said 
^the, films stimulated discussion^ am€?ng students and enabled them to 
explore alternative %vays of behavior. One teacher, however, fel't that 
some films may have provided negative models for some children to 



.follow. Several teachers thought the filmn were most appropr Lately 
used for grades three, four, and five, but wore inappropriate for more 
mature fifth and sixth=graders . 
' (2) ,^\Were there any benQfits ^to you iinU your students from 
using the prog ram?'' ' » 

''^I f so , jyhat wer e -^thoy? '' ' 
' ''If not, what were the drawbacks?'' 
Most of the tfeacl^ers said' that the program was beneficial in allow- 
ing them to communicate on a, more personal level with ^their students. 
As a result bf watching the program and participating in the discussions 
they thought the students were able to relate the film incidents to 
real life experiences and td dis'iu5& them. As to the negative effects 
of ^the films, some teafchprs encountered difficulty getting discussion 
going and facilitating the activities. Some believed that the film 
quality i the sound level and, in some cases, the acting, could be 
improved, iloweverj the benefits of the films appeared to outweigh 
the negative aspects. This fact ^is borne out in the next Question 
which dealt, directly with the possible negative effects of the films, 
[ ®. there^any negative effects from using the program? ' ' 
Six of the teachers ^interviewed responded that there were no 
negative effects of tho program. One mentioned that she felt the series 
was inuppropriate for sixth-grade students. But only one teacher men- 
tioned negative side effects. This teacher, said the observers may, have 
ciisrupted the chaldren by their presence. As it turned put, this prob- 
lem was not observed by any of the other teachers interviewed , nor was 
it listed as a problem dn any of the teacher quest ionnairos , In general, 

V- 

then, most teachei^ interviewed did not observe any negative effects of 
the films themselves on the students. 



f 4 ) ' M) i d tho s eries contri h ute to your ^ ndQT\standing of your 
V students? 
' All teachers responded positively to thi s .quest i on . Teachers 
indicated that by using the program they were better able to understand 
their students"^ behavior. T'he teachers said 'their students bccaine 
more open and expressed themselves more readily. In this respect, then 
the pi^opram may have facilitated a closer relationship between teacher 
and child. 

( 5 ) " I) i d t h e_program cau se an >^ changes in the way you de al with 
your students.?'' - 

Most teachers stated ttiat the program did not cause significant 
changes in the way they dealt with their students. Some sa'id the pro- 
gram enabled them- to identify the shyer children and aid their progress 
One thoDght that the Insido/Out program facilitated her developing a 
move accepting classroom iltmosphere, 

f6) ''Did t he^^rojra m affect your stude nt s' attitu d es toward s 
themselves J their classmates, your sel f^ ^r_ sc^ho o I in 
general?'* - ' . ^ 

Four of the teachers interviewed did not feel they could determine 
what effects the films had on their pupils. However, four teachers 
thought that the films positively affected students ' interrelationships 
and ettitudes. The program was seen as promoting gri^up problem solving 
and interpersonal cooperation* Tn addition, the teachers said th*^''^ 
children were able to better understand each other and could handle 
individual problems more efficiently. 



21 

"DitJ the p rogra m aff ect your studo nt's a biliti es to handle 

problem socji^al situatj_on_B?^^ ' 
This question was very similnr to quest ion six. Tn general, the 
toachors thought -that the Insicle/Out program may have helped students 
handle problem social situations, but it wap difficult for them to 
. cite specific instances in which this was confirined. 

f ^ 5 '^I^i^ you find the activitie s in the to acher - s nmnual to 

be helpful?'' " ' 

All of the teachers interviewed felt that the activities were 
hdlpful. But two said they were too constraining and time consuming* 
Three teachers said the activities were very helpful both in promoting 
and reinforcing the objectives of the series and in motivating their 
students , - ' 

In summary, the interviews revealed that the teachers were positive 
about the program. Apparently, ae films acted to facilitate inter- 
personal communication between teachers and students. Teachers felt^ 
that by using the program, tH^y were better anle to understand their 
students' behavior, and the children were observed to become more self- 
expressive. Although some teachers thought that there were positive 
offects, these effects of the program on children -s attitudes toward 
their teachers ^ other children, and school in general were difficult 
to determine. Teachers also had difficulty telling if the program had 
positive effects on student behavior. They concluded that thd positive 
benefits of .the program outweighed any, negative side effects* 
f ^ ) Teachor Quest ionnair e s ^ * 

nighty-three percent of the teachers returned the post -program 
questionnaire. Results from 96 teacheF quest ionnaires were analyzed. 
The teachers' responses to the questionnaire are summarized in Figures 

OO ^ 



through 1ft. They will ho diHcussod item by ituin in the follovviiiR 
text. 

Wlien nskud if the rnsido/Out program helped thciii to better under-, 
(j^tnnd their students, n little over nine percent of the tenclicrs strongly 
ni^rood [see figuro 3) and slightly over sixty percent agreed. ()n rliis 
question, abput 17 percent of the teachers woi^c undecided ami only 12.S 
percent disagreed (9.4 percent disagreed somewhat while about three 
percent strongly disagreed). ft can be concluded, then, that the large 
majority (69%) of the teachers felt t'hat the program did help them to 
better understand their stuclent^. 

In a closely related, quest ioni teachers were asked to what extent 
they agreed that the program developed more positive attitudes in' them 
toward their students.. These data appear in Figure 4. Over 7 percent 
of the teachers strongly felt that the program contrihutod to developing 
more positive attitudes in them toward their pupils while about 48 percent 
agreed with the statement to some extent. About 13.5 percent disagreed 
with some 2 percent strongly disagreeing that the program developed 
positive teacher attitudes towards pupils. Another 27.1 percent were 
undecided on this i*ssue. Again, the majority of the teachers (55.2%) 
felt the program did improve their attitudes toward students while a 
minority (15.6%) did not agree, 

, FMgure 5 displays teacher responses to the statement: ^ 'The Inside/ 
Out program helped^, me to communicate more effectively with my students.*' 
The teachers again favored the jj^ogram. Over 60 percent of the teachers 
agreed with the statement while, only 13,6 percent rejected it. Although 
25 percent of the teachers were undecided, ^it appears that a majority > 
felt the prog*7am did aid teacher =pupi 1 interactions. 
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A majority of the teachers answering the questionnairo said the f,^ 
program also .contributed to thoir individuiil growth, Most (62.5%) 
answered this question positively while ^dnly 10.4 percent disagreed. 
Twenty^six percent of the teachers were^ndecidccl on this issue.' 
These teacher responses appear in Figure 6. 

to invest igat^CT the prograni\s capacity for developing teacher skills, 
>*teachors were asked to what extent they, agreed tliat.the program improved 
th^ir skil 1 in Conducting classroom discussions. About half (49%) of 

_ i ^ . ' . - 

the teachers agreed that It^did improve their discussion skills. 

Nearly 21 percent disagreed that the program was effective in this 
^respect , while 28.1 percent were undecid&d , The evidence which appears 

in Figure 7 suggests that- the prograni was somewhat helpful in improving 

teachers* group discussion skills* ^ 

Figures 8 and 9. summarize tho^ results from jtems induced to evaluate^ 
the general impressions of the^^eabk^rs toward the p^ogram--whether they 
thought it worthwhile and whether they like it, .An overwhelming majoj^ity 

(69.8%) thought the program was worthwhile. Twenty-six percent of the 
;teachers strongly endorHed the program* Less than ten percent of the 
teachers C9'-^^») did not- feel the program was worthwhile. Only 1 percent 
strongly disagreed while one-fifth could not evaluate the worth of the 
program. Twenty-*five percent of the teachers highly enjoyed tae program 
while another 56, -S percent agreed that the progrant was enjoyable , A 
portion of the teacherSj 9.3"percents did not enjoy the program, ' Only 
1 perc-ent of the teachers found the program highly unenjoyable, , ' 
The next series of items on the teacher questionnaire explored 
the porceived 'effects of the program on student attitudes toward each 
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Figure 6, Teacher responses to the statei^cnt: "The program contributed to, my 
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Figure 9, Teacher responses to the. ststement: *'The program. was enjoyal)le,' 
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other j toward the school j and toward their teachers, the degree of 
agreement with the statements *The iTfside/Out .program 'developed more 
positive attitudes In my stUdtehtsI^toward each other,*' is shown in 
Figure 10. The majority of the teachers (46,9%) were uncertain whether 
they agreed with this statement. However, more agreed with the state- 
ment (39,6%) than disagreed (10.4%):,, This suggests that the teachers 
.tended to perceive positive changes in students toward each other as a 
result of exposure to the program. 

i 

A second question sought teacher opinion about tfe effects of 
the program on the students' scho^ attitude. Again, the majority of 
the teachers (50%) had difficulty answering this .question (see Figure 
Jl) . Slightly over 30 percent of the teachers . agreed that the program 
deY*eloped more positive school attitudes among the students, almost 
twice as many as those who disagreed (16.6%) that the program did not 
iiTiprove students' schooi attitudes. There is, therefore, some data, 
indicating .that students ' attitudes toward school may have improved 
as a result of exposure to -the program, ^ 

Over 52 percent of the teachers aide were uncertain of the effects 
of the program! on^ students' attitudes towards them* While slightly 
over 30 percent! of the teachers felt that the program had developed 
more positive student attitudes toward them, 1,2,5 percent disagreed. , 
Thus, teachers tended to sense improved student attitudes toward -them 
with exposure to the program, Th^se results are summariied in Figure. 12 

Figure 13 shows the teachefs' responses to the questionnaire item 

asking. them if they agreed that students* behavior had improved as a 
_ * 

result of participating in the program. Again, many of the teachers . 
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were uncertain. Exactly haffi of them could not respond to/this question, 
, More teachers disagreed (32,3%) than .agreed with the item (14.6%) 

According^o these data, then, the teachers did not feel that the program 
improved^ students- behivior, ? 

' ' The results of an allied question to the one above is summarized 
in Figure 14. Teachers ,were asked how much they agreed^ that the Inside/ 
Out prograTn helped their pupils deal with their emotions and feelings. 
Over 5S percent thought that the program specifically aided the students ^ 
in this way. Only a small number of teachers^ (4. 2^%) did not feel the- 
program contributed to helping their students deal with their emotions 
and feelings. Nona of the teachers strongly disagreed with this ques- 
tionnaire item* 

fi , * 

One qf^tho chief vobjectivts of the Inside/Out film series, is to 

aid children in developing behavioral alternatives. To establish the 

program^s efficiency at achieving this, the teachers were asked how 

' much they agreed that the program helped their students to think of 

alternative, solutions to problem situations. ^ As" can be seen in Figure 

15, almost 67 percent of the teachers agreed that the program did make 

their students think of problem alternatives. While 28,1 percent of 

therr were uncertain about this, only 3.1 percent of the teachers di^d__^ 

not feel the program helped .children to think of behavioral alternatives. 

-^^^^ the teacher questionnaire items asked teacher's about the . 

Sf3v^^^^®^ described in the teachers * ^anual- -whether they were clearly 

stated and the frequency with which they selected them for use. Seventy- 

eight" percent agreed that the activities were clearly described and 

generally useful. Only 9 perqent felt they were not useful. About= 

2 percent reportcd-ly did not use the activities at all. In suminary, 
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teachers not only felt the activities in the Inside/Out manual were clear 
and useful, but used them with most films, ' ; 

A convincing 84,4 percent of responding teachers felt that the pro- 
gram should be continued next year. Only 9,4 percent did not think the 
program should be cpn^inued while over six percent abstained or were 
undecided. Thus, the majority of- the teachers advocated continuing the 
prograni fox next year. These results are shown in Figure 16. 

We also asked teachers, at which grade-levels they felt the program 
was most appropriately used. Despite the, fact that the program was ■ 
designed for ehildren eight to ten-years old, most teachers advocated 
using the films for fourth, fifth, and sixtK-graders , A survey of the 
96 teachers grade level recommiBndations indicated that only eight selec- 
tions were made for g^ade three, whije there were 66 i 64, and 68 nomina- 
tions for grades four, five, and six, respectively. Only seven teachers 
suggested that the seventh grade might be appropriate, Apparpntly 
teachers agreed with the distribution of the films to fourth, fifths 
and sixth grades. They felt that the films were possibly too advanced 
,for third graders and too immature for seventh graders* 

Teachers were also asked to , list what they liked and whaj they dis- . 
liked about the program. Sixty-eight teachers gave both positive and 
negative comments. Nine gave only positive conmients while two gave 
solely negative comments. Seventeen teachers did not respond to these 
items* Altogether, teachers produced 95 positive comments compared wj^th 
78 negative comments about the films. The comments were processed by 
collecting and tabulating similar statements. Only those 'Which were 
shared by five or more teachers are reported here. ^ . = 



Continued 



Discontinuad 



No Response 



****** 6,31 




Figure 16, 'Tsachtr responses to statement: "The progrttni should be 
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Regarding the qualities and features of the films themselves, eight 
teachers stated that they liked the Qpen-ended aspect of the films^ 
This quality apparently served to stimulate discussions. Nine positive 
comments were addressed to the technical quality of the films: the 
acting, music, and production. But most of all, teacheTs liked the 
realism of the films and felt they were weU-^uited to the age of the 
children in their classroom/ _J ' 

Teachers also gave many positive comments, about the effects of 
the films dn the children. In fact, thirteen teachers stated that they 
felt the fi'lms led children to a better undeTStanding of the feelings, 
emotio.ns, and motives: of others . 

An equal number of teachers were positive about the interest their 
children showed:. in the films. Children were, said to look forward to 
seeing the films each week and enj oyed'Wewin^ them, 

The^most positive comments, however, were concerned with the abirity 
of the films to stimulate discussion. Twenty teachers commented that 
they liked the films because they gaive the children .common problem 
situations to discuss among themselves. 

Teachers were not impressed oaly with the quality, realism, and 
relevance of the films, They fdlt that the children were Interested in 
the films, that the films stimulated discussi^^iT'oKcommon pro and 
that the films allowed exploration of individuals ^emotional and motiva- - 
tiaj/al characteristics, , 

Teachers were also requested to state what they disliKed aboikt the 
film series. Thesa comments were clas,|if-ied according to the effects 
of the films on students, their frequency of use,, their technical quality, 
and their relevance for use with the local school population. 



^ / ^^Seven teachers stated that soitio of the films may hove provided 
models of socially unacceptablB behavior. It was noted that somo stu- 
dents mimicked the undesirable film models after^ viewing the films. 
One filmj 'Must Joking," was mentibneU by two t)f the teachers as pro- 
, senting a particular problem in this respect. There were no other 
comments regarding possible direct negative effects on students In the 
data col 1 ected , - ' 

■ ^ ^ { ' 

A number of teachers, however, commented on tlie motivating and 

technical qualities of the series. Six stf^ted that some of the films 
did not stimulate discussion. Nine stated that the films were sonie-. 
times over dramatized hnd too unreal istic , for their children to relate 
to, while ten pointed out that the sound quality on several of the 
films was telow par* . 

The largest number of teacher criticisms were directed at the 
relevance of the film series to the^local school population. Twehtv 
teachers, about one-fifth of those responding to the teacher question- 
naire, felt that some of their children had difficulty relating their 
problems to those dealt with in the filnis. They observed that many 
of the fiima dealt with 'Mnner-city" problems, problems ^thHt they ^ 
considered irrel^va^ to their students. Tn a related commentary, 
some teachers obserV6d that there were too many black children used 
in some of the films, that a racial balance similar to that of the 
local community would have been more appropriate. 

The final twelve items on the teacher questionnaire asked the 
^teachers to choose their degree of agreement with a list of opposite 
adjectives, A pro^lo of these results are shown in Figure 11/ As ' 
can be /sen, most teachers , generajily regai^^^h^i^ogram positively. 
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D. Results from the Observation Data . 

Classroom observations were taken in the fall and again in the 
^Spring both during the nftcr-fllm discussions and during regular 
cla^ssroom activities. -Information from eighteen classTooms was nnalyzed 
for each of the seven obsorvation factors. This was done to detect 
any change that' may have occurred in teacher-pupil and pupil^pupil 
relationships over the school year. (Such iilteractions were u^ed to 
assess classroom climate on the FLACCS.) Following the factor^by- 
factor analysis of the data, wo broke' do™ vario combinations of 
positive and negative , verbal and nonverbal behaviors that were shown 
In the classroom by both teachers and students. We then^performed 
separate analysis for pre- and post -observation periods and for the 
discussion and ciontrast activities. 

There were no pre/post^ changes observed ot any of the FLACCS 
factors on either the filmSj discussionj or the contrast activities. 
The only significant findings were between discussion period observa- 
tions and contrast activities. Only two of the factors revealed 
significant results, which will be discussed below, 

There was significantly more negative pupil ^behav^ior and affect 
(factor one) observed in the discussion groups than in the contrast 
activities' during the fall observation period (p <^ .02). IVliile nega- 
tive pupil a^^ect remained about thd same between the prfj- and post- 

servations on contrast activities (X^^. ;^,94 compared to J. .s,92), 
there was less student misbehavior and negative affect in the fall 
film discussion periods than in the spring (X^, ,^1 . 66, coinpared to 
X..3l.49)% This accounted fo^^Tie lack of \signif icant differences 
betwaen discussion and contrast activities/found in the spring data 




As the year went by, because of less negative misbehavior in the dis-* 
. Cussion period, the reduction of negative pupil behavior was enough to 
void significant diffdrences between discussion and contrast activities 
during the post-observation period, 

Factor four on the FLACCS idehtified the amount of toachors- use 
of strong controls and pupils V resistance compared to an orderly class-., 
room. Teachers wore found to rely on the use of'stfonger controls and 
encountered more passive pupil resistance in the discuss^pn than in 
the contrast activities-"but this was true for the spring only (p <, .01). 
This. appears to be the result of the teachers using less ' stronger 
controls in the spring cqntrast activities than their increased use of 
strong controls in the discussion periods. While teachers decreased 
the use of strong contro^^in regular classroom'* activities from pre- 
to post-periods j they stt^Bl about the same on their use of strong con- ' 
trols in the ^discussion periods, , ^ 1^ 

Although teachers did. not significantly lncre.a-S4 their use' of strong 
controls from pre-^ to ^sst-observation periods jj^there w^s a 'reduction 
in pupil negative^ behaviors that, while not 'sigTliflcant cantfel^ei the 
;-signif icant differences between discussion and contrast obaetvations 
.^oen during the first observation period. Children appeEir tq have im- 
proVfc'^d in their behavior without a change in strength of teacher control 
methods . < ^ = 

Significant results were also obtained when *we looked at combrnations 
of positi^ve/negative, t^eacher/^upil , land verbal/nonve^bal sub-facto^rs' of ^ 
the FLACCS* This data ^was analyzed to see if irtdlViSuals in the class- ' 
room changed in their interpersonal behaviors. We found that in the 
fall J at the start of the Inside/Out program,; the teachers^ used signifi-' 



cantly more positive verbal and positive nonverbal behavior in the ^ 



discussions than in thg contrast activities (p < .001; p < .0008). The 
mean for teacher positive verbal bejiavior was 3.82 compared to a mean 
of 2.32 for contrast dbservations. For positivu nonverbal teacher 
behavior, the pre-progrnni-wra 1.84 compared to ,9850 for trie rogular ^ 
classroom activities, .■ ' ' ^ 

Quite possibl)^ the po^jtiye teacher demeanor seen by observers in ^ 
the fall observations wore mirrored in the pupils' behavior. They also 
^ showed significantly more po^i^ive verbal behavior Cp < .031 in dis- 
cussion periods than in regular class situations during the pre-program 
observatioris CX..^2.P5 compared wi t)r^ .*1V94) , Unlike teachers, 
however, the pupilS ^id riot display signiftcantly more positive non- 
verbal .behavior. ^ 7 . , 

Tt'^is possible tbat^ teacher "expectaiiciGs" for the program may 
have been hjgh at th? start of the program because,, perhaps , of the 
newness of it, or passably because it was ^at \tho beginning of the 
school year. As the yeatn progressed, tl^ differepce betwe^^n .teachers * 
behavior m the discussions became less di st inguishable' from th;jt of 
ttieir general classroom, roles . Accord ingly. vpuplls t. behavJor may have 
paralleled (hat of the teachers over the yeat. ' ' ' 



■ ^ 



W. EVALUATION SUMMARY 
There were three primary obj actives of this evaluation: (1) to 
document possible' changes in student attitudes during the school year 
that might have been influenced by the Inside/Out prograni, (2) to assesp 
the qualit)^ of the tea'cher-pupil and pupil -pupil, interactions that took 
place during the Inslde/Dut discussioTi sesfiioiis and to contrasf'thBse 
with inteTactions in Tegular classroom activitiesj and (3) to collect' 
and analyze oplniQiis relating to the value of the pTograni from pa^ents^ 
students,, and teachers.. Those objectives were mst ty admiTiisteTi ng 
pre/post student attitude surveys, by collecting fiTst-hand classrooni 
observation before and aftex the rnside/Out series was shown , and by 
using parent, student, and teacher questionnaires arid teacheT interviews. 

■ The student attitude measure was ussd to document ariy changes that 
might have occurred in five affective areas: perceived isoiation, 
perceived anxiety, mlshehavioT, academic, competence, ,and school enthu- 
sj-asm. A final total of lOOS students were nssessed, . CatBgorically, 
there were no changes in student attitudes from pretest .to'posttest 
on tany of the factors. As a group, students did not repoTt any more or 
fewer feelings of isoiati'on and aii,<iety froin pre- to postt'est. They 
did not register a change in their reported misbehavior, ks regards 
acadeniic competence, studejits felt no nioTe, competent academically at 
the end of the /ear than the first. The school enthusiasm of students 
wa;r. not different 'froni pro- to posttests. It was concluded that the 
cl issroom enviTonnient . . in which the Inside/' ut program played a minor 
rolp, did not significantly alter student attitudes during the school 



These Tesults do not necessaTily indict the classTooin progniins ot 
the film seTies themselves, ■Student attitijdes are very cpiAplex and my 
be InflueTiced^by a nuniber' of factors. It mwlA havo been too much to 
expect the film series to influence student attitudes directly because 
first, the discussion sessions were held otic e a week for a short tifne 
'period and, second, the filmsnwaTe not specifically^ designed to alter 
students on any of the above actions. The attitude measure was Intended 
as an Instrumental ''guidepost'' to docunient aiijr changes oti vital student 
opinions that might have resulted fTom using the film series in the 
^classrobni. Otir information suggests that student attitudes^ v/hiLe 
generally not iiiiproved over the year, v^^ere at least undisturbed by 
intToduGing the rnside/Out program to tlie classrooms, . - 

Pre- and post-prograni observatioTis were taken la 37 classrooins both 
during after-film discussion periods and during regular classroom situ- 
atidns. Although there were no differences between the pre-' and pos^t 
observatioTi on any of the seven factors of the ohservation iiistrujiient , 
there'were statistically significant differonr^s found het we en discussion 
sessions and the regular school activities. 

For example, there was more negative pupil Dehavlor witnessed at 
the first of the year in the discussion groups than seen in the regular 
classroom situations. This difference was not significant at the end of 
the year. Students were less disobedient and negative in the spring 
discussibTi sessions. While, this change was not statistically significant, 
it was enough that, by the end of the'^year, there Were no differences 
in negative student behaviorS^bctween fliTn and contrast peTiods . 

Teachers did not use stronger^ont'rols in the discussion peTiods 
than in their usual classroom routines fTom pre- to post -observation* 



But significaTit differences appeared betweeg these two^factors Iti the 
spr-^.Tig^ obsorvatiofi peTiod, mainly because teachers used less stringent 
studeTit coTi'Crols in regrjlaT activities in the spring than tliey did In 
the fall . ' . * ' ^ 

At the beginning of the program, teachers used more positive verbal 
and nonverbal actions iT\ discussions than in regular school situations. 
But toward the end of the year, they were^ obseTved to use no iriore posi- 
tive behavioTs in discussions than they did under contrast conditions. 
Pupils may have modelled their teacher 's' verbal behavior , for at the 
flTst of the year they showed more positive verbal behavior than'at the 
end. ' . 

Si;<ty-tbree percent, of ihe ISS questionnaires sent to parents were 
retuThcd and analyzed. Over seventy-^percent of the parents. had not seen 
any of the films, but a majority (64%) had talked v/ith' their children 
about the films. Based on the information gathered by seeing the films' 
first-hand and by talking to their children about the prograin/ 38 per^ 
cent of the parents judged the program as being vaJuelcss. The majority 
Df^parents, SS percent, were either undecided about the program or 
avoided judgment. Thus, of the number of parents who felt they. were , 
capable of judging the iJiside/Out program, a majority favored it. 
B . Stud on t Quest i onn aire. \ 

Almost all of the TOOS students (95%) said they liked the films 
and thpught they would be gooa^to shc.^/ to other children, Eighty percent 
liked the discussions and activities. And most (84%) stated that they 



would like' to see the films again. But the results revealed more than 
just the popularity of the pTograini Elght^five percent of the students 
agreed that the program helped them think of other ways to deal with ' - 
prohlem situations. Not only was the program overwhel mi iigly popular 
iimong students, they also felt that it was helpful to th^m. 
C. Teacher QuestionnalTe 



Eighty-three peTcent of the fourth, ' fifth ^ and sixthTgrade teacher? 
Teturtied the pDst-program*questiorinaire. Th© majority of the teachetrs 
felt that the pro gram both helped them to understaiid their studentn md 
nroved their attitudes toward thenit 

Most teachers als^o fel^^^that the program aided communication "be- 
tween them and their students. The teachers indicated that the program 
facilitated not only their own individuar groivth, but their professional 
gro^^th as well as it ierved to sharpen their discussion skillsr Over 
70 percent both enioyed the progTam and considered it worthwhile 

However te|t:her^ wqtb not sq positive iri evali^tirig che effects 
of the Inside/Out prograTii on students. In general ^ teachers folt that 
Hhe program developed positi\^e stMent attitudes toward each other, 
toward school j and toward the teacfiers theniselves. One thing d large 

majorit/ o/f teachers did seem to be certain about was that the prozram 

/ ' " ' ' ' ' ^ 

contrihuyed to helping children to better dea' .vith their emotions and 

t'eeling^. ^ Only a handful, a- little over four ^ percent, did not* think 

the program was successful in this way. But the nchers reversed 

thefnselves when they^ere asked if they felt the , program improved 

. siudeiit-- behavior . The majority of teacheTS did not think the p4-ogram 

improved student behavior. Another very positive teacher appraisal of 

the Inside/Out progcam canie when they were asked if it helped students to 



. think of alternatives to problem situations. Again, a majoTity thought 
the prograin was very successful in' this respect while a small minority 
disagreed I " ' , , - ' . 

Finally, teachers v/ere asked to decide whether to continue or dis- 
continue the Inside/Out program for the coming year*. A large ^majority 
(84%) advocated continuing the program while nine percent did not favor 
continuing the program. 

There is little substantive evidence in this report to indicate ^ 
that the Inside/Out film series was effective in changing students* 
attitudes or improving the quality ofi interpersqnal relationships in a 
classrooin over a. year, even in the hands of teachers who accept the 
value of the program* However, the opinion dataL collected from parents. 
Students J and teachers indicate that the program is accepted by parents 
and is quite popular' among students and teachers. The Inslde/Ouc pro- 
gram was perceived by teachers as developing better understanding j 
more positive attitudes, communication skills/and contributing to 
their growth as individuals. Teachers were uncertain about the program' 
effects on students' behavior and attitudes. As a general conclusion, 
then, the program is perceived by teachbrs as meeting its intended 
objectives > but there is* little evidence indicating that Lhe progVam . 
influences more permanenu^ student attributes. ^ ^'^-^ 
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Parent Questionnaire 

Of the thirty INSIDE/OUT films shown in gradfes 4, S, and 6, 
how many have' you seen? ' , I 

__none ^l^S 6-lS 16-25 26-30 



Based on my seeing the films, it' is my opinion that they are: 

value of rlittle value no opinion 

____of some value o f great valu©^ 

My child and I have talked about the series at home: 
.___J^ever ; ^some a great deal ' 

Based on the talks between my child and my^4£^d upon' my j 
experiences in viewing the filmK,.. I feel t|ey b^&a^-—-^-^ / 

value little value no. opinion 

^_^_of some value of great value . ^ - • 
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ABOUT YOU A ND' YOUR FRIENDS 

(Test Administrator's Instruqt ions) 



To be adminj stared in two parts: ItemH 1 through 2S, items* 
26 through 52. Allow a shpft break between the two parts. 




Note to Tost Administrator 

Before passing out the pupil answer sheet, you must write 
your r.wp digit identification number and each Htudent^s twn 
dj git . identification number ii\ the boxes in the upper right 
hand corner of the pupil answer sheet in ink J Write the 
child's name lightly in pencil on the answer sheet. Each 
child must receive the answer sheet with his/her lightly 
written name and his/her and yoyr unique two digit ident^- 
fication numbers* Have the childrdn erase their names, of 
you may erase them later/. 

Be sure to precede each question with its appropriate num- 
ber. The pupl]*s answer sheet is designed such that every 
five questions ard enclosed in a sequentially lettered set 
of boxes. Take every precaution to assure that the pupils 
are answeTlng in the appropriately numbered space. 



I 
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TO BE READ TO CHI.LDRBN ' . / 



Listen carefully while I read you sonie questions. .After T read 
a question, think about 'the things that have happened to you in, 
school and decide whether you would answer YES or NO. If your j 
linswer'is YES, write the '^YES*^ on your answer sheet. If your 
1, answer is NO,, write thr word - — 



IF A CHILD HAS GREAT DIFFICULTY IN WRITING YES OR NO, SUGGEST 
A FOR YES AND A ''0'» FOR NO, . ; 



For example, *^Do you like to play football.?" Write your ans^Sr 

on your answer sheet. If your answer is YES, write the. word 

"YES*- beside number 1, If your answer is NO, write the .woi^ 

"NO" beside number 1 . - ' ^ " . i . 

Let's try one more question: "Are you good at cooking?"' If you 
arc good at cooking, your answer is YES. Write "YES" beside 
number 2. If you are not good at ^'ooking, write "NO" beside! 
number 2 . ' ■ , 



WORDS TN PARENTHESES MAY BE USED IF .GROUP MEMBERS DO NQTi' 
UNDERSTAND THE PRECEEDING WORD. ' ■ 



AIK)UT YOU AND YOUf^ FRILNDh, 
( AhM I NISTRATON'S qUES': k 



6, 

7. 

9. 
10. 



Do yuu liki^ |i> pUiy .fuolb^M? 

Arc yuu yuihj at^ conking? ! ^ ^ . 

Do cliild^on usu^illy nsk to .ploy with thorn? 

Ho you do yniir work quickly? 

Do you thiiiK you nva una o( tliu rliiirdust woriu-rs 



NOW I I I 'b MOVE ON TO -rilE liOX Lm HRro 



Aru yuu wi:|l bghtivQcJ in school? 
Do you VQiUi wo II? 
Do you thLnl, up youd iduob? 
l)o you llku lu^bg with olher ctilldren? 
Do ynu cjt I V!!ry worried whunovar you hnvc to Ui 



NOW LI MS MOVli ON TO VME BOX LtTTCRLD 



12: 

13, 
Ml. 



Oo you fly III loo niuch? ^ - 

Aru you dnijuj well in yuur schon! work? 

Oo you ytl into trouble in schaol? 

Are you iiu irnpurlnnl pnrson in, your cipss? 

Do you tnlis in nuw childrDn ii| school? 



NOW LtiT.'S MOVE ON tO ' 1 'QOX\ l.L 'n nRl?!) "IJ'U . . 58 ' \ 



/ 


i 3 


- ^ - , ™ -r-^^ 

bLnooi liilurubliny lo^OU? 


; - - - / 


D 


17, 




you iiisu nmih (arithmetic:) 7 ^s^' * 






1 o > 


MO 


you ytu d lot of sci)ldiny HClioo!? ^ 






' 19, 




yuu ruivij lun ill school 7 ■ * 


? f 




20. 


ho 


most 01 ^ niir clnssni^les likq^ yuij? . ' 







NOW Li;V;, MPWEi ON TO I ME 130^. Ll^TTi;Kij|) "(;"." 



1 1 


Do you liku lu help other children? ' 




E 




uocb your lucRJicr luivc to tell you to do your wnrk? 








UQ yju thinlu you know as much as the otfinr chiUJrun 


in ypur class? 


ft 


Are yuu nuuir^ lo..other children? 


/ 






Are you oiht u! thu last to be . picked for yumcb? 








NUW LI J r» MOVE ON TO 1 HE GOX LI:TTE{KL[) 






2G. 


t^i' yMu luu^jii wnufi oiricrb nul^e misUil^os^ 




F 


27. 


Are siiui I t ? * - 








you nuvi- unly a few friunds? 






29 


uo your If u^Mfih nl<c- to holp you? 






30. 


If clansnKiiu c:nll5 you a h^ul name, do you fic^ht? 








NUW Ltli'!:; MOVt: ON TO Till; [^OX LI:TTi;Ui:i) ^'C" 






31. 


Do other chiUlruHi pick on you?' 




G 


32, 


Do you yet glnncj well with your tedcherH? 

i 


. 




33, 


Do you WMU: qnod btories and runorts? 






■ 3 /j , 


Do yuu usn.illy do well on tests? 






35, 


Do .you like bi.hool? 







Si 



NOW LI T'b MOVE ON TO 11 IE BOX LtTTIEKtil) "11" 



36. Do.yOur clahhiinfitus moku fun of you? 

37. Do you cjc't nur^vous (worried) whpfi tfie toachur calls of/v^u? 

38. Do most nl yiair friends think you'ro-sfnarl? \ 
3Q. Do you foul tirourid too much in clnsa? ' 

'lO\ Are you h.i|ipy in school? ■ ■ . 



NOW LI T^y MOVE ON TO THE BOX LET riiRIi;!) 



^il. Can you (jivu n good roport in front of the cluss? 
^2. Do you liku rutuiiny? , 

/|3. Do you fual luft out of things (activities) In youn- class? 

'Arc you iUr,ii(J youMI Uo'somelhlno wrong at school? 
^iS. Do you'lhiiiK you n6ed more frionds? 



NOW LIVl 'S MOVE ON TO THE BOX LETTERED "J'* 



^6, Are you at math (arithmotic) ? 

^ ^7. Is it finrd iui you to make friends? 
00. Would you du something wrong bGcause your frlGnds ask you to? 

Is the schuol work so hard that you are afraid you, will fall? 
5U. Ar e you ah ai'tj tc/try new thin c^s? ,c> 



ft. 



NOW LI 'I 'S M()V[- ON 1() run IK)X LLTtCRFn I'K" 



II. Js it iKircl lii Uilk with Iho ollmr chiltlron in your cliiiis? 

52, Uu yuu ulUiii tJis.icjr-i'u willr w/hal the lunchcr: tells y()u , lb tJu? 
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ABOUT YOU AND YOUR FRIENDS 

PUPIL ANSWER- SHHET 
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INSIDE/OUT EVALUATION 
. STUDENT QUESTIONNAIRE 

I liked the INSIDE/OUT films, 

I liked the discussions wo hod rifter the films. 
Yes N o 

I HK i the things we did aft ei ■ : iilms. 

_ Vus ^ No ■ - 

I think other kids should ^see these filnis. 
Yes No 

I would like to see the films again. 

^ ^_Yes ^ j^o ' 

The films made me think of other wa/s to act and deal' with probl 



i 



INSIDE/OUT EVALUATTON 
STRUCTURED INTERVTEW 



How successful do you feel the INSIDE/OUT surlos was in meeting 
its objectives of involvement of the IcaT'ner, communication skills 
and interaction with others, and teackiiig of mental health? 

Why? 

' Were there any benefits to you and/or your" students from using the 
program? 

If so^ what were they? 

If not, what were its drawbacljs? 

Wore there any problems nr negative effects from usin^^ the program? 
What? ; 

Did the serJes contribute to your -understanding of your students? 
How or how not? 

■ 1 

Did the program cause any cha*nges in the way you deal with your 
students? 

) - - ' 

Did the prograg^' affect your students^ attitudes toward themselves, 
their classmates, yourself, or scfiool in general? 

How? ' ^ 

Did the program affect yoiir students^ abilities to handle prdbiem 
social sitritions? 

Did you find the activities in the teachers' manual to be helpful? 
If so, in what ways? ^ '"^"^ 
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INSIDE/OUT PROGRAM LiVALDA'PION 
TnACIinR QUEST! ONNATRI! 

INSTRUCTIONS: Plefise respond to the statements below by circling your 
opinion on the right. SA ^ Strongly Agree; A ^ Agree; 
U ^ Undecided; D * Disagree; HD ^ Strongly Disagree. 

/mii TNSTDil/OUT PROGRAM. . . 

Helped, ma to better understand my .students. SA A U D SD 

Helped me communicate nore effectively SA A U D SD 

with my students. 

Contributed to my own individual\growt!u SA A ^ U D SD 

TmiTroved^my skill in conducting classroom SA A U D SD 

discussions with my students. f 

Wns really worthwhile/ , SA A U D SD 

Was enjoyable for rnu. SA A U D SD 

Developed more prsitive attitudes in SA A U D SD 

me towards my students. - i , 

Improved student discussion .^ki^^s. SA A U D SD 

Helped my students communicate more SA A U D SD 

effectively with each other, . * 

Developed more positive attitudes in SA A U D SD 

my students towards themseV es, 

Developed more positive / ^'uO^s in SA A U D SD 

^my students toward schooi. 

Developed more positive attitudes in SA A U D SD = 

my students toward me. J^' 

fmproved my students classroom behavior, SA ^^>A U D SD 

Helped my students in dealing with SA A U D SD 

their emotions and feelings, 

Helped my students think ^of alternative SA A U D SD 

ways of dealing with problem situations. 

The activities described in the teachers^ SA A U D SD 

manual were' clearly desciibed and 
generally useful, 

= ' . ' i 
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Did you sclcot an activity in tho teachers * nianual with; 

__all films most filins ._^somo films fow films no films 

What did you like about tho rNSinE/OUT Series? 

What did you dislike about the Series? C> ' ". 

T recommend |hat the INSTDn/OUT program be: . continued discontinued. 

Vov which grade levels are the films most appropriately used? 
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Please rate the 
each item listec 


INSIDB/OUT 
1 below: 
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appropriate numb» 


practical 
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impractical 


interesting 
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boring 


appropriate 


1 
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Inappropriate 


useful 


1 
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useless 


effective 


1 
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ineffective 


efficient 
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inefficient 


beneficial 
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not beneficial 


valuable 


1 


2 


3 


4 
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value! ess 


flexible 
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2 
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inflexible 


stimulating 
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dull 


relevant 
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